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STAGES OF LITERACY

Starting with Assessment also includes Stages 

of Literacy Development that were designed 

to help develop Individual Literacy Profiles as 

well as promote assessment and instruction 

of multiple areas of development in literacy; 

help teachers establish instructional goals 

that are developmentally appropriate for 

individual students; reveal longitudinal 

patterns of literacy development.

(French, p. 3,6) 



DEVELOPING A LITERACY PROFILE

Record identifying information

Determine and record current level of functioning

Identify & describe strengths

Determine & record long-term instructional goals- target areas to develop

Determine & record short-term instructional goals- target competencies to develop 

Use the Kendall Conversational Proficiency Levels 

(p-Levels), Reading Checklists, and Kendall 

Writing Levels to complete the Individual Literacy 

Profile Form.



SAMPLES

Writing & Language samples can be very indicative pieces of information when evaluated 

adequately.  To secure the most accurate information, it is recommended to:

o Obtain several (three to four) unaided samples of the student’s writing within 

approximately the same time frame (e.g., within a month).  Use a story prompt.

o Assess each sample as you would to obtain a holistic score.

o Determine the average score (level) for current level of functioning. 

(French, p. 67) 



5 Aspects of Written Language

Phonolgy, Morphology, Syntax, Semantics & Pragmatics  
https://courses.lumenlearning.com/boundless-psychology/chapter/introduction-to-language/

Yoshinaga-Itano and Snyder (1985) proposed the following criteria for analyzing the writing of 

deaf and hard of hearing students: 































(French, p. 95-110)







W
R

IT
IN

G
 S

T
R

A
T

E
G

IE
S

(T
o

m
p

k
in

s,
 p

. 
3

4
-3

5
)C



W
R

IT
IN

G
 S

T
R

A
T

E
G

IE
S

(T
o

m
p

k
in

s, p
. 3

4
-3

5
)C





(Tompkins, p. 48)



(DeVries, p. 301)



R A F T
“RAFT is an effective way to differentiate instruction by providing tiered activities; projects on the 

same book or topic can be adjusted according to students’ achievement levels, English proficiency, 

and interests” (Tompkins, p. 289-290)

EXAMPLE
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Each paragraph contains:

• 0 – Background

• 1 – Main Idea

• 2 – Details

• 3 – Supporting Details

Power Writing has 4 steps/writing levels. 

Elementary age deaf students start on Step 1 

and gradually move up to Step 2 by grade 3. 

Step 1, beginning paragraph writing:

The student writes about the main idea, adds 3 detail sentences, and concludes with a 

closing remark about the main idea.  

The student follows the 1-2-2-2-1 format.

1. Junk Food I Enjoy (Main Idea)

2. Brownies (Detail)

2    Pizza (Detail)

2    M&M’s (Detail)

1    Favorite Foods (Main Idea Restated)

I really like three kinds of junk food.  I love brownies.  I also 

like pizza.  I think M&M’s are awesome.  I love junk food.



Step 2, adding more details .

When a student has become proficient at Step 1; he/she is ready to add more details to writing.  

It’s time to go to Step 2.  Step 2 introduces number 3 which is another supporting detail.  

It follows a 1-23-23-23-1 format.

1. Junk Food I Enjoy (Main Idea)

2. Brownies (Detail)

3. Lots of Chocolate (Supporting detail)

2 Pizza (Detail)

3          Pepperoni (Supporting detail)

2          M&M’s (Detail)

3          Red ones (Supporting detail)

1           Favorite Foods (Main Idea Restated)

I really like three kinds of junk food.  I love brownies.  

They have lots of chocolate in them.  I also like pizza.  

Pepperoni is the best!  I think M&M’s are super.  I always 

eat the red one first.  I love junk food.



Step 3, adding background information and more details.

It follows a 001-233-233-233-133 format.

0 Night (Background)

0 Hungry (Background)

1 Junk Food I Enjoy (Main Idea)

2 Brownies (Detail)

3 Lots of Chocolate (Supporting Detail)

3 Warm Inside (support Detail)

2 Pizza (Detail)

3 Pepperoni (Supporting Detail)

3 Thick Crust (Supporting Detail)

2 M&M’s (Detail)

3 Red Ones (Supporting Detail)

3 Bags and Bags (Supporting Detail)

1 Favorite Foods (Main Idea Restated)

3 Eating all day (Detail)

3 Tastes great (Detail)

It was late at night.  I was really hungry.  I thought 

about the three kinds of junk food I like to eat.  I love 

brownies.  They have lots of chocolate in them.  They 

make me feel warm inside.  I also like pizza.  

Pepperoni is the best.  I like pizza with a thick crust.  I 

think M&M’s are super.  I always eat the red ones 

first.  I could eat ten bags of them.  I love junk food!  I 

could eat these foods all day.  They taste great.

There is a Step 4 for more proficient writers 

that follows a 001-2333-2333-2333-1333 format.



1.  First, the Prewriting Format: The student fills in the visual, graphic organizer with a single word or picture to 

depict his ideas.  1 is the main idea and the 2’s are details.

1

2

22



2.  Second, the Draft Stage:  The student writes a sentence for each circle in the visual 

organizer.  Don’t worry about English grammar or spelling.  Have the student put his ideas 

into sentences and then read them back to you.  Together, edit the sentences for errors.



3. Third, the Publishing Stage:

Once the sentences have been edited, the student can copy them onto regular wide ruled notebook 

paper or use a word processor to type in the sentences in paragraph form.  My students enjoy drawing 

an illustration to accompany their stories.
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