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INTERVENING WITH BERAVIOR
IN A DEVELOPMENTALLY

APPROPRIATE WAY: PRESCHOOL MTss | Snd Amy Stults
SCHOOQLS

| ICE BREAKER ACTIVITY

* Think of a concept or process that was difficult for you to
understand and you finally got.

* Did somecne help you by taking a different approach?

* Who was that person and what was there role in your
life?

® Share your experience with the group.

| RTI IS YOUR CHANCE TO BE THAT
PERSON FOR YOUR STUDENTS!!




| GETTING A FEEL FOR THE ROOM

*Who feel comfortable with the Rtl process?

*Who has been through the Rtl process, but still
has questions?

*Who is new to the processe
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WHAT IS RESPONSE T0
INTERVENTION (RTI) OR
BEHAVIOR INTERVENTION
PLANNING (BIP)?

FIRST, FINDING A STUDENT'S DEFICIT
AREA(S) THROUGH DATA COLLECTION

» Brigance, Ages and Stages, DIAL, or some other
screener used by your setting. Could skills deficits be
causing behaviors of concern?

* Qbservation

"Find the function of behavior utilizing Antecedent Behavior
Consequence (ABC) Data

= Parent interview or information the family provides
* [nformation provided by previous settings
= Other sources of data or information?




| WHAT ARE DEVELOPMENTALLY
APPROPRIATE
SOCIAL/EMOTIONAL SKILLS?
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3 YEAR OLDS

OCopies eduls and friends

DIShows affection for friends withaut prompting
OToke tuens in gamas

QShows cancern for a erying friend

Dunderstands the idea of “mine” and "his" or "hers”
OShows o wide range of emotiens

OSeparates easily trom mom and dad

DOMey get upset with major chonges in routine

QCresses ang undressed self

4 YEAR OLDS

OEnjoys doing new things

OPlays “Mom"” cnd "Dag"

Dis more end mere creative with make-believe ploy
DWould rather play with other children than by himself
OCeoperates with other children

DOOFten con't tell what's real and what's make-believe

DOfalks about what she likes ond what she s interssted in
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5 YEAR OLDS

OWans 10 plense friends
TwWhat 1o be like friends
Tl#dere likely fo ogree with rules

uikes 1o sing, dance, and oo
Qs oware of gender
UCon 12l whor's real ond what's make-believe

LIShows more independence (for example, moy visit @ next-coer neighbor by
him/herself [oduit supervision is still needed])

Ois sometimes demonding and sometimes very cooperative

ABC DATA SHEET

ADT Avralymin E2mbm Hhaet

Studenh
Dresmipiion ut belaviorin of iy,

Foan [ Vo | perertenr | v Conesne 7t e

WHAT'S THE FUNCTION?

There are 4 main functions of behavior remembering ol behavior is
communication

1. Escaping/Avoidance: The child behaves in erder 1o gei out of doing
something he/she does not want to do ;

2. Attention seeking: The child behaves 1o get focused attention from parents,
teachers, siblings, peers, or cthers around them.

3. Saeking access to materiols {obtaining): The child behaves in arder to ge1 a
preferred item or parficipate in an enjoyable activity

4. Sensory stimulation: The child behaviors in o specific woy becouse it faels
good 1o them




WHAT'S THE FUNCTHON? ACTIVITY

Obebbie, u 3 year old, screams ond soys "no’ when given a puzzle 1o complete. The teacher
ramaves her from the toble and ploges her in o tima out oway Fram the group.

Olose, o preschocler with o longuage defay, screams ond santrums when the teocher is
passing aut popearn an accidentally skips him.

OBurirg circla time, Som, o 4 yeor old, stands vp and doncas around while the teacher is
salking. All the other children begin laughing ond Sam continues to dance.

Cltilty, @ 3 year old, often drools and chews on foys. While sitiing next 1o o child, she bites e
chlid on the arm withour any naticeoble trigger.

Once yaw have identified whot function or functians ore mainioining the behaviar, yow con siort
10 implament gn imerventfion that will help decreose the problem behovior and intrease more
oppropricte behaviors.
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ACTIVITY WRAP UP

¥ Debble: Escape/Avoidance. The function of her benavior is to get out of doing the
puzzle. Did she succeed?

¥ jose: Seeking occass/Obroining. Jose wams the popcorn but dossn't have the
lenguage 1o express his wants.

¥'Sem: Attention seeking

¥Lilly: Sensory stimulotion

THEN, DETERMINING WHICH EVIDENCE BASED
STRATEGY (EBS) WOULD MATCH TO THE DEFI{H
AREA(S) DETERMINED.

What is an Evidence Based Strategy?

Any strategy that has been scientifically researched
to be effective.

What works!




WHAT ARE SOME EVIDENCE 2
BASED STRATEGIES ‘ :
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NATURALISTIC LANGUAGE STRATEGIES

Naturalistic Language Strategies are child-
centered and take ploce during naturally
occurring routines and activities. The approach
promofes communication and language
development through environmental arrangement,
responsive communicotion portners, and
prompting, modeling, ond reinforcement.

. Let's watch this great video showing
Naturalist Language Strategies.




| VISUAL CUES

What are some visuals you already have in you
room?

What could you add to help your most difficult
students?

~ Talk in your group.
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TEACH, MODEL, PRACTICE, PROMPT, REVIEW

Teach — Tell the student(s) exactly what to do with
simple key words.

Model — Show the student exactly what 1o do.

Practice — The student practices what to do while you
coach them to de it correctly.

Prompt — Using the same words 1o prompt the
behavior.

Review — After breaks or other times they need
review,

REDIRECTION

If o student needs a reminder for eppropriate behavior.

* Teach - Tell them in as little words as possible what to
do in positive terms.

" Model - Show them what it looks like to do the correct
thing.

" Practice - Give them an oppertunity to practice doing
it the right woy.

*Praise them for learning to do it the right way.




|

IT WILL TAKE SEVERAL TIMES FOR
A STUDENT TO LEARN A SKILL!

*A bright typical child will need to be taught
how to do something multiple times.

=You can and should Teach, Model, Practice,
Prompt in whole group, small group, and
individually multiple times an one skill, routine,
or rule.
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REINFORCERS

Reinforcement Guidelines:

*Reinforcament must be immediote

*amount of effort required is not too high {moy be increcsed later)
*Inappropricie behaviors are not reinforced (ex, Not saying *if
yauw don't sit, you won't get your....")

*Reinforcers are not availoble are other times

*Positive reinforcement should be delivered ot a rate of 51
*Mystery motivators ore one of the highest forms of reinforcement

TOKEN SYSTEMS

Should be:

*Individualized

*Faded eventually

*Consistent

¥Explained before
mplemented

*Not used far whole groups
*increase rate of reinforcement
as skills progress




SOCIAL NARATIVES

Should be:

*Read only at calm times (not during a tantrum or right

after a behavior has occurred)
*Read on a consistent basis

*Written in " language

*Tailored jo specific behavior and classroom rules
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SOCIAL NARRATIVE EXAMPLES

Thiawdl ke my ke oad,

1wt e x good friead. This mawms that dwi plsy
Wit g rew friends, § Dol A o push e,

{1 nosd 10 Koap: by Bonds Jo Mysell

{ poopl, |t 10 4104,

1'F nincd to kerp o
§ heende 18 timviardl.

Veow toka & e brartlm, This £
will hedpr s b viery o

VISUALS




} OTHER SUPPORTS
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OTHER STRATEGIES

DOtering the child be a helper: giving them & speciol job during a difficult time of the
doy

OIChild halds ¢ cliphoard during large group 1o “write down™ the names of thase baing quiet

CIChid holds @ magic wand 7o make avaryane ling up from the ploygraund

U Child wear: 4 spadal hat ta moniter the clesning up of the classreom

["Posses™: Student corries a visvel from point A 1o point B [fram dossraom o bus,
{from cubhy ta sink, from picyground ra classraam, ete.)

OPlanned Ignaring: used mainly for ottention seeking behaviers IF the behavior is nor
unsafe,

YWhat other behovioer sirategies have you used in your clossroom?

TIME OUT?

Time aut can be vsed asan intervention for chollenging behavior. Determining the function of
@ hehavior can assist with determinlng i fime out s an oppropricte reaction.

When it is ogreed thar fime out should be vsed, the following steps should be followed:

ODescribe the challenging behaviors so that all staff know what results in o time out [Time out
should be reserved for oggressive funsafe behaviors)

OWhen the behavior accurs, address the child in o nautral and simple way (i.e. “Yau it
Matthew. You ore in #ime out for 3 minutes™) Ca naf interact with the child, either in o positive
or negative woy

OTime aut should be brief {3 to 4 minutas) or unfll child is colm
DORemember: time out is anly effective 1F used infrequantly

Dafter time out, child should be guided to o appropriate octivity. Tolking to the child obaut
whot they did wron or requesting thot they opolagize 10 © hurt student is not nagessary.

OTime out shauld olwoys be supported by the use of strotegles to support pro-saciol behaviars
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TIME OUT?

Indicotions that there is o problem with tite aut:
Oiegchers ore threprening sudens with tima out
OThe scme siudentls) are in sime out doy ofter day

DOTime out is baing used when the feacher needs a break

OITime out is ysed as the only h and not in conjunction with other i
OTeochers engoge in ¢ physical sruggle 10 keep a child in time out

OPlacing a child in time ou? is cccomponied by scolding or beraring the child

hnp://esefetvanderbill.edufbriets fwwb 1 4.pdf
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BEHAVIGR WILL LIKELY GET WORSE BEFORE IT
GETS BETTER

»When starting a behovior program, don't be
surprised if a behavior gefs more infense or occurs
more frequently.

¥ All behavior is learned and can be Unlearned.

»The key to o successful behavior plan is consistency

'

KEEPING IT CONSISTENT

Omoke o behoyigr imervention plan to keep in the clossroom for stoff to read
OHave a team meesing with all soff waorking with the child to discuss the plen
QPlace non-identifying signs in the classroom to provide quick prompting (When B.G.
hirs someane, say “honds to self” and wolk to time out.

QHove o prorocol in ploce for what "time owt” should Iock Iike in your classroom if this
is @ port of the plan

Orequest support from your supervisor. Can extra help be requested at the most
difficul rime of the doy? Con clasingfafternoon stoff be consistent each day?
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LET’S PRACTICE!

Ms, Sarah has observed that there is a lot of fighting in
the handwashing line after lunch around the sink area.

What interventions could you use to address this?
SeEopt -
“*Entire Class

*#Individual student who is pushing/shoving
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IDEAS FOR MS. SARAH

Entire Class: dismissing students from the table
slowly, staffing assistance next to the sink area

Individual student: dismissing first/last from lunch,
social story about nice hands/being nice to others,
hand washing “pass” to get child to the next activity
quickly

MORE PRACTICE!

Mr. Sam notices that children are always rolling around
and playing during circle time,

‘What interventions could you use to address this?
SE
“*Entire Class

“*Individuai student wha is engaging in this behavior.
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{DEAS FOR MR. SAM

Entire cless- Transition sengs/activities to help children move before
circle time starts, more engaging/shorter activities, octivities
requiring each chitd hold semething ftake a role, reviewing
expectations for group time on a daily basis

Individual student; circle time checklist before group time begins,
token system for good cholces observed during group time, speciol
seating /fidget 1o help studeni move during carpet time, possibly
ignoring the behavior if attention seeking
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DATA COLLECTION

* Determine what skilf you are going to target.

® Determine the Evidence Based Strategies to
use.

* Determine what you are going fo measure.
* Detfermine how often you will measure

* Record daoto (example sheet provided)

ANALYZE YOUR DATA

Look at the data collected and see if a trend stands

out. Listen to what the data is telling you.

* |5 the student progressing and learning skills?

= Are there certain skills that are more difficult for
the student?

* For behavior are there certain days and times
that are more of o struggle?
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COMMUNICATE WITH PARENTS/GUARDIAN

= Communicate with the parents or
guardian throughout the process.

* Document your parent/guardian
communication.
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REPORT YOUR CONCERNS

Let the appropriate person in your setting
know that you have tried interventions with
a student and let them know that the data
you have collected is cause for concern.
Show them your Ril data to determine next
steps.

ANY QUESTIONS?

= Does anyone have any questions
about Rtl2

= Does anyone have anything about
Rtl they would like to discuss?

Let's talk ©
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| RESOURCES

Cemar for Disansa control and Preventians

www.ede.qova /ActFerly

Whai Warks Ctearinghause
-ed.ggv/m

k] i e,

The Center on Secial erd Emationgl
htp: / fesatel.vandorbiltadu,

undotions for Early Leorning
Tachnical Assistanea Castar on Sacial Emoianad lntar vantion
fiud hollgngingbehavinr.f mhi.ysi

Nortianal Center for Infons, Toddiers, ond Families
sowwzerotothran.org

Kantucky Partnarship for Families and Childran

httpa:/ fkyperinarshiporg
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